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Task trainer for anesthesia:. 
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QUIZ 2

Continuing Education Quiz

1. In situ simulation is primarily conducted in:
A) 	Purpose-built academic centers
B) 	Operating rooms or perioperative environments
C) 	Classrooms with task trainers
D) 	Virtual-only platforms

2. Which of the following is a primary advantage of in 
situ simulation?

A) 	It eliminates the need for equipment management 
training

B) 	It maximizes environmental and physical fidelity by 
using real OR spaces

C) 	It reduces interprofessional collaboration
D) 	It is easier to control than academic centers

3. Which rare but life-threatening event is frequently 
rehearsed in anesthesia crisis simulation?

A) 	Sepsis
B) 	Pulmonary embolism
C) 	Malignant hyperthermia
D) 	Myocardial infarction

4. In situ simulation helps uncover:
A) 	Standardized exam content
B) 	Latent safety threats in workflows
C) 	Exclusive reliance on textbook knowledge
D) 	Simplified communication protocols only

5. Academic simulation centers differ from in situ 
simulation because they:

A) 	Replicate clinical spaces exactly
B) 	Allow learners to practice deliberately and 

repeatedly without patient pressure
C) 	Remove the need for debriefing
D) 	Provide higher fidelity than real ORs

6. Which task might anesthesia technologists practice 
on task trainers in simulation centers?

A) 	Diagnosing malignant hyperthermia
B) 	Scavenging system setup or suction configuration
C) 	Interprofessional advocacy
D) 	Scheduling OR turnover

7. What unique opportunity do academic centers 
provide that in situ cannot?

A) 	Exposure to latent threats in real workflows
B) 	Immediate patient care integration
C) 	Freedom to fail and learn without patient 

consequences
D) 	Real-world familiarity with OR environments

8. Effective simulation curriculum design requires:
A) 	Treating simulation as optional enrichment
B) 	Aligning with accreditation and certification 

standards
C) 	Minimizing debriefing to save time
D) 	Using only high-fidelity simulation in all cases

9. In debriefing, the emphasis in in situ simulation is 
often on:

A) 	Technical psychomotor repetition only
B) 	Communication patterns and system barriers
C) 	Reducing scenario realism
D) 	Individual competition among learners

10. The article concludes that simulation should be 
treated as:

A) 	An optional supplement to clinical practice
B) 	A secondary tool when live cases are unavailable
C) 	Essential infrastructure for anesthesia technology 

education and competence
D) 	A one-time orientation exercise for students

To test your knowledge on this issue’s article, provide correct answers to the following  
questions on the form below. Follow the instructions carefully.
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ACHIEVE 80% IN THIS QUIZ TO EARN ONE (1) CONTINUING EDUCATION CREDIT.

To apply for Continuing Education/ 
Contact Hours:
1) Provide all the information requested on this form.

2) Provide correct answers to this issue’s quiz in  
     the box to the right

3) Mail this form along with $10 Member or  
     $20 Non-Member 
    (check or money order, payable to ASATT) to:   
    ASATT 
    6737 W Washington St, Ste 4210 
    Milwaukee, WI 53211 

Name: 							�      

ASATT Number: 						�     

Street Address: 						�     

					�    

Phone Number: 		� 

City: 								          State:   		   Zip: 		� 

Signature: 								          Date: 		� 

1.	 A   B   C   D

2.	 A   B   C   D

3.	 A   B   C   D

4.	 A   B   C   D

5.	 A   B   C   D

6.	 A   B   C   D

7.	 A   B   C   D

8.	 A   B   C   D

9.	 A   B   C   D

10.	 A   B   C   D

The answers to the Fall 2025 "Educational Theories 
and Practical Applications of Simulation for Anesthesia 
Technologists - Part II: Practical Applications of Simulation 
for Anesthesia Technologists" Quiz 2 are: (circle answers)
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